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Effective feedback is an essential part of the teaching and learning cycle. At its heart, it is an 
interaction between teachers and pupils: a way of acknowledging pupils’ work, checking the 
outcomes and making decisions about what teachers and pupils need to do next with the 
primary aim of driving pupil progress. This can often be achieved without extensive written 
dialogue or comments. 
 
Our policy is underpinned by the evidence of best practice from the Education Endowment 

Foundation (EEF) and other expert organisations as well as research from cognitive science 

regarding the fragility of new learning. EEF research shows that effective feedback should:  

 

• Redirect or refocus either the teacher’s or the learner’s actions to achieve a goal.  

• Be specific, accurate and clear.  

• Encourage and support further effort. 

• Be given sparingly so that it is meaningful.  

• Provide specific guidance on how to improve and not just tell students when they are 
wrong.   

• Alert the teacher to misconceptions so they can be addressed in subsequent lessons. 
 
The Department for Education’s research into teacher workload has highlighted written 
marking as a key contributing factor. As such it is essential to consider alternatives to 
onerous written marking which can provide effective feedback in line with the EEF’s 
recommendations, and those of the DfE’s expert group which emphasises that marking 
should be: meaningful, manageable and motivating.  
 
Key Principles: 
 
• Effective feedback is integral to ensuring all children are making at least expected 

progress. 
• Effective feedback is underpinned by high-quality instruction based on clear learning 

intentions. 
• The sole focus of feedback and marking should be to further children’s learning. 
• Evidence of feedback is incidental to the process; we do not provide additional evidence 

for external verification. 
• Written comments should only be used where they are accessible to students according 

to age and ability and where they further children’s learning. 
• Feedback delivered closest to the point of action is most effective, as such feedback 

delivered in lessons is often more effective than comments provided at a later date. 
• New learning is fragile and easily forgotten unless explicit steps are taken over time to 

revisit. Teachers should be wary of assuming that children have securely learnt material 
based on evidence drawn close to the point of teaching. 

• Feedback is provided both to teachers and pupils as part of assessment processes in the 
classroom. It can take many forms other than written comments. 



• Feedback is part of the school’s wider assessment processes which aim to provide an 
appropriate level of challenge to pupils in lessons, allowing them to make good 
progress.  

 
Within these principles, our aim is to make use of the good practice approaches outlined by 
the EEF toolkit to ensure that children are provided with timely and purposeful feedback 
that furthers their learning, and that teachers are able to gather feedback and assessments 
that enable them to adjust their teaching both within and across a sequence of lessons.  
 
Feedback to Improve Pupil Learning 
 
The EEF guidance report, provides a number of recommendations for teachers and leaders 
to consider when planning how to give meaningful feedback. Further details of this report 
can be found here.  
 

 
 
The guidance report suggests that feedback which is effective in moving learning forward is 
likely to fall into one of three categories. Whilst the method of delivery is likely to be less 
important than the content, pupils should always be given time to act on any feedback 
given.  
 
 
 
 
 

https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teacher_Feedback_to_Improve_Pupil_Learning.pdf?v=1715164200


Type of Feedback KS1 Example KS2 Example 
Task oriented feedback: Feedback 
focused on improving a specific piece 
of work or specific type of task. It can 
comment on whether an answer is 
correct or incorrect, can give a grade, 
and will offer specific advice on how 
to improve learning.  
 

In maths, pupils have been asked to 
order objects from lightest to 
heaviest. The teacher explains to one 
child: ‘You’re nearly there, but two of 
these are the wrong way around. Can 
you use the balance scales again and 
see which object is really the 
heaviest?’  

In science, a class is identifying the 
components of a circuit. The teacher 
notes that they are missing some key 
features. ‘Many of you are identifying 
the bulbs and wires in this circuit. Can 
you also label the switches and cells?’  

Subject oriented feedback: 
Feedback targets the underlying 
processes in a task, which are used 
across a subject. The feedback can, 
therefore, be applied in other subject 
tasks.  
 

In English, a pupil is struggling with 
letter formation. The teacher 
discusses this with them: ‘Let’s just 
look at how you are writing your ‘d’s. 
Can you see you have started at the 
top and gone down and done a loop? 
Remember we start writing a ‘d’ by 
doing a letter ‘c’ shape. Let’s try that 
again.’  

In history, pupils are having a class 
debate on whether Boudica was a 
hero. The teacher notes that not 
enough historical terminology is 
being used and explains: ‘Historians 
use appropriate historical 
terminology. In every point you each 
make, I want you to use a specialist 
term we’ve learned, such as 
“rebellion” or “Iceni tribe”.’  

Feedback around self-regulation 
strategies: Feedback is focused on the 
learner’s own self-regulation. It is 
usually provided as prompts and 
cues—and aims to improve the 
learner’s own ability to plan, monitor, 
and evaluate 
their learning.  
 

In art, pupils are painting self-
portraits. The teacher is helping 
children to practice completing 
activities in a given time. He explains: 
‘At the end of today I’m going to put 
the portraits up for our exhibition, so 
we need to think about finishing in 
the next 15 minutes—do you think 
you’ll be able to finish? If you haven’t 
started on your eyes, make a start 
now.’ 

In maths, pupils have been set a 
problem to solve. One child does not 
know where to start. The teacher 
prompts them to review and plan: 
‘Look at our display of strategies that 
we’ve use to solve problems we’ve 
tackled in the past. I think one of 
those could help you to solve this 
problem.’  

 

 
Feedback in practice 
It is vital that teachers consider how to provide effective feedback and evaluate the work 
that children undertake in lessons using the information obtained from this to adjust their 
teaching.  
 
In most instances, feedback occurs at one of three stages in the learning process.  
 
1. Immediate feedback – at the point of teaching  
2. Summary feedback – at the end of a lesson/task  
3. Review feedback – away from the point of teaching  
 
The stages are deliberately numbered in order of priority, noting that feedback closest to the 
point of teaching and learning is likely to be most effective in driving further improvement 
and learning, especially for younger pupils. Here at St Laurence’s, we place considerable 
emphasis on the provision of immediate feedback.  
 
 
 
 
 
 



 
 
Below is a list of strategies which are used across the school. 
 

 Strategies 

Immediate - Helicopter Marking: the teacher aims to ‘check-in’ with pupils during the 
lesson providing immediate verbal feedback. 
- Dot and tick marking: the teacher draws a dot where they would like a pupil 
to revisit the success criteria or a tick where the criteria has been met. 
- Responsive teaching: Verbal feedback is given during the lesson as required 
and concepts are revisited, or learning is moved on as appropriate. 

Summary - Plenary: a group or class evaluation against established success criteria 
- Self-assessment: Children use established success criteria to reflect on and 
improve their work 
- Peer marking: following modelling (kind, specific, helpful), pupils work 
together to provide feedback against established success criteria 

Review - Whole class feedback: teacher reviews the work of the whole class and 
notes strengths and common issues to inform future planning and teaching 
- Whole class or group editing: Following identification of common errors, 
teachers model editing and support the process across the class. 
- Safety Nets: In addition to immediate and summary feedback, teachers or 
teaching assistants select a small group of pupils and provide detailed 
feedback to support next steps. 
- Individual marking: Each pupils work is marked with next steps and pupils 
are given time to respond to these.  

 
Please see attached document for the marking codes used.  
 
 
Frequency of Feedback 
In line with EEF guidance, we do not have tightly prescribed expectations around the 
frequency and style of feedback. We recognise that forms and frequency of feedback are 
likely to be different for pupils of different ages and in different subjects and we aim to give 
teachers autonomy over when and how they provide feedback. There is an expectation 
however that all teachers engage in effective feedback to improve pupil learning and can 
explain the rationale behind their feedback choices as part of the normal monitoring cycle.  
 
 
 
 
 
 
 
 
 
 
 



Whole School Marking Codes 
 

 

      ST - external supply teacher/ initials- internal cover teacher  

         S - Supported  

        G - Guided 

 

Yellow highlighter to underline or highlight errors – will need a response from child 

 

      green tick - showing success criteria has been met, e.g. adverbs in writing 

         green dot - shows mistakes in learning    

  VF     Verbal Feedback  

 

EYFS & Year 1 Marking Codes  

 

KS2 Marking Codes  

 

These symbols are highlighted in writing based 

subjects to show where a child has demonstrated 

the skills in the piece of work  

These symbols are placed in the margin of the line 

where the error has been made or at the end of the 

piece of work. Children should make appropriate 

corrections (e.g. spellings x 3) 

  
Rewards  

Where work is of a high standard or the pupil has shown a considerable amount of effort, they should be 
rewarded with one of the following:  

• Verbal praise (well done, fantastic work etc)  

• Housepoints   

• Stickers or stamps  

• ‘Wow work’ to be shared on newsletter or with subject leaders/SLT  

 


